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ABSTRACT: This speech will center on tests as they are used in language classrooms. The speech will begin with discussion of the crucial differences between classroom tests and standardized tests in terms of purposes, types of decisions, levels of generality, students' expectations, score interpretations, and score report strategies. Specific guidelines will then be provided for writing different types of items. First, a general set of guidelines will be presented and explained followed by three more specific sets of guidelines: (a) for the different types of receptive-response item formats (true-false, multiple-choice, and matching) will be provided; (b) for the various sorts of productive-response item formats (fill-in, short-answer, and task-based); and (c) for three types of personal-response item formats (portfolios, self-assessments, and conferences). The speech will end by considering some of the beneficial effects of good classroom testing as they relate to language students, teachers, and curriculum.

TABLE 1: CHARACTERISTICS OF CLASSROOM AND STANDARDIZED TESTS (adapted from Brown, 2004)

((((((((((((((((((((((((((((((((((((((((((((((((((
Test Characteristics   
Classroom        


Standardized                  

(((((((((((((((((((((((((((((((((((((((((((((((((( 

Underlying        

foster learning  


classify/group students

 Purposes                          





Types of          

diagnosis



aptitude   

 Decisions        

progress         


proficiency

                  


achievement      


placement

Levels of         

classroom specific       
overall, global                     

 Generality       


Students'         

know content to expect    
do not know content

 Expectations     

Score             

percent          


percentile  

 Interpretations 

Score Report      

give answers to students   
only give scores to students

 Strategies       
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TABLE 2: GENERAL GUIDELINES FOR MOST ITEM FORMATS (adapted from Brown, 2004)
((((((((((((((((((((((((((((((((((((((((((((((((((((((((((((
1. Is the item format correctly matched to the purpose and content of the item?          

2. Is there only one correct answer? 

3. Is the item written at the students’ levels of proficiency? 

4. Have ambiguous terms and statements been avoided? 

5. Have negatives and double negatives been avoided?

6. Does the item avoid giving clues that could be used in answering other items?

7. Are all parts of the item on the same page? 

8. Is only relevant information presented? 

9. Have race, sex and nationality bias been avoided?

10.Has at least one other colleague looked over the items? 

(((((((((((((((((((((((((((((((((((((((((((((((((((((((((((( 

TABLE 3: GUIDELINES FOR RECEPTIVE ITEM FORMATS (adapted from Brown, 2004)
((((((((((((((((((((((((((((((((((((((((((((((((((((((((((((
TRUE-FALSE
1. Is the statement worded carefully enough that it can be judged without ambiguity? 

2. Have "absoluteness" clues been avoided?

MULTIPLE-CHOICE
1. Have all unintentional clues been avoided? 

2. Are all of the distractors plausible? 

3. Has needless redundancy been avoided in the options?

4. Has the ordering of the options been carefully considered?  

5. Have distractors like "none of the above," "A. and B. only", etc. been avoided?

MATCHING
1. Are there more distractors than premises?

2. Are distractors shorter than premises to reduce reading?

3. Are the distractor and premise lists related to one central theme?

((((((((((((((((((((((((((((((((((((((((((((((((((((((((((((
TABLE 4: GUIDELINES FOR PRODUCTIVE ITEM FORMATS (adapted from Brown, 2004)
((((((((((((((((((((((((((((((((((((((((((((((((((((((((((((
FILL-IN   
1. Is the required response concise?

2. Is there sufficient context to convey the intent of the question to the students?

3. Are the blanks of standard length?

4. Does the main body of the question precede the blank?

5. Has a list of acceptable responses been developed?

SHORT-RESPONSE 
1. Is the item formatted so that only one relatively concise answer is possible? 

2. Is the item framed as a clear and direct question?

TASK
1. Is the student's task clearly defined?

2. Is the task sufficiently narrow (and/or broad) for the time available?

3. Have scoring procedures been defined for the categories of language that will be rated?

4. Have scoring procedures been defined for what each score within each category means? 

5. Is scoring to be as anonymous as possible? 

((((((((((((((((((((((((((((((((((((((((((((((((((((((((((((
Table 5: Analytic Scale for Rating Composition Tasks 
	
	20-18

Excellent to Good
	17-15

Good to Adequate
	14-12

Adequate to Fair
	11-6

Unacceptable------
	5-1

Not College-level Work

	I. Organization:

 Introduction, Body &

 Conclusion
	Appropriate title, effective introductory paragraph, topic is stated, leads to body; transitional expressions used; arrangement of material shows plan (could be outlined by reader); supporting evidence given for generalizations; conclusion logical & complete
	Adequate title, introduction, & conclusion; body of essay is acceptable but some evidence may be lacking, some ideas aren’t fully developed; sequence is logical but transitional expressions may be absent or misused
	Mediocre or scant introduction, or conclusion; problems with the order of ideas in body; the generalizations may not be fully supported by the evidence given; problems of organization interfere
	Shaky or minimally recognizable introduction; organization can barely be seen; severe problems with ordering of ideas; lack of supporting evidence; conclusion weak or illogical; inadequate effort at organization
	Absence of introduction or conclusion; no apparent organization of body; severe lack of supporting evidence; writer has not made any effort to organize the composition (could not be outlined by reader)

	II. Logical development

 of ideas: Content
	Essay addresses the assigned topic; the ideas are concrete and thoroughly developed; no extraneous material; essay reflects thought
	Essay addresses the issues but misses some points; ideas could be more fully developed; some extraneous material is present
	Development of ideas not complete or essay is somewhat off the topic; paragraphs aren’t divided exactly right
	Ideas incomplete; essay does not reflect careful thinking or was hurriedly written; inadequate effort in area of content
	Essay is completely inadequate and does not reflect college level work; no apparent effort to consider the topic carefully

	III. Grammar
	Native-like fluency in English grammar; correct use of relative clauses, prepositions, modals, articles, verb forms, and tense sequencing; no fragments or run-on sentences
	Advanced proficiency in English grammar; some grammar problems don’t influence communication, although the reader is aware of them; no fragments or run-on sentences
	Ideas getting through to the reader, but grammar problems are apparent and have a negative effect on communication; run-on sentences or fragments present
	Numerous serious grammar problems interfere with communication of the writer’s ideas; grammar review of some areas clearly needed; difficult to read sentences
	Severe grammar problems interfere greatly with the message; reader can’t understand what the writer is trying to say; unintelligible sentence structure

	IV. Punctuation, spelling, 

 & mechanics
	Correct use of English writing conventions; left & right margins, all needed capitals, paragraphs indented, punctuation & spelling; very neat
	Some problems with writing conventions or punctuation; occasional spelling errors; left margin correct; paper is neat and legible
	Uses general writing conventions but has errors; spelling problems distract reader; punctuation errors interfere with ideas
	Serious problems with format of paper; parts of essay not legible; errors in sentence-final punctuation; unacceptable to educated readers
	Complete disregard for English writing conventions; paper illegible; obvious capitals missing, no margins, severe spelling problems

	V. Style & quality of 

 Expression
	Precise vocabulary usage; use of parallel structures; concise; register good
	Attempts variety; good vocabulary; not wordy; register OK; style fairly concise
	Some vocabulary misused; lacks awareness of register; may be too wordy
	Poor expression of ideas; problems in vocabulary; lacks variety of structure
	Inappropriate use of vocabulary; no concept of register or sentence variety


Table 6: Holistic Version of the Scale for Rating Composition Tasks

	SCORES
	DESCRIPTORS

	5
	Appropriate title, effective introductory paragraph, topic is stated, leads to body; transitional expressions used; arrangement of material shows plan (could be outlined by reader); supporting evidence given for generalizations; conclusion logical & complete. Essay addresses the assigned topic; the ideas are concrete and thoroughly developed; no extraneous material; essay reflects thought. Native-like fluency in English grammar; correct use of relative clauses, prepositions, modals, articles, verb forms, and tense sequencing; no fragments or run-on sentences. Correct use of English writing conventions; left & right margins, all needed capitals, paragraphs indented, punctuation & spelling; very neat. Precise vocabulary usage; use of parallel structures; concise; register good.

	4
	Adequate title, introduction, & conclusion; body of essay is acceptable but some evidence may be lacking, some ideas aren’t fully developed; sequence is logical but transitional expressions may be absent or misused. Essay addresses the issues but misses some points; ideas could be more fully developed; some extraneous material is present. Advanced proficiency in English grammar; some grammar problems don’t influence communication, although the reader is aware of them; no fragments or run-on sentences. Some problems with writing conventions or punctuation; occasional spelling errors; left margin correct; paper is neat and legible. Attempts variety; good vocabulary; not wordy; register OK; style fairly concise.



	3
	Mediocre or scant introduction, or conclusion; problems with the order of ideas in body; the generalizations may not be fully supported by the evidence given; problems of organization interfere. Development of ideas not complete or essay is somewhat off the topic; paragraphs aren’t divided exactly right. Ideas getting through to the reader, but grammar problems are apparent and have a negative effect on communication; run-on sentences or fragments present. Uses general writing conventions but has errors; spelling problems distract reader; punctuation errors interfere with ideas. Some vocabulary misused; lacks awareness of register; may be too wordy.

	2
	Shaky or minimally recognizable introduction; organization can barely be seen; severe problems with ordering of ideas; lack of supporting evidence; conclusion weak or illogical; inadequate effort at organization. Ideas incomplete; essay does not reflect careful thinking or was hurriedly written; inadequate effort in area of content. Numerous serious grammar problems interfere with communication of the writer’s ideas; grammar review of some areas clearly needed; difficult to read sentences. Serious problems with format of paper; parts of essay not legible; errors in sentence-final punctuation; unacceptable to educated readers. Poor expression of ideas; problems in vocabulary; lacks variety of structure.



	1
	Absence of introduction or conclusion; no apparent organization of body; severe lack of supporting evidence; writer has not made any effort to organize the composition (could not be outlined by reader). Essay is completely inadequate and does not reflect college level work; no apparent effort to consider the topic carefully. Severe grammar problems interfere greatly with the message; reader can’t understand what the writer is trying to say; unintelligible sentence structure. Complete disregard for English writing conventions; paper illegible; obvious capitals missing, no margins, severe spelling problems. Inappropriate use of vocabulary; no concept of register or sentence variety.




TABLE 7:  GUIDELINES FOR PERSONAL-RESPONSE FORMATS (adapted from Brown & Hudson, 2002)
============================================================================

CONFERENCES



1. Have you introduced and explained the purposes and benefits of conferences to the students? 

2. Have you designed the conference so the students feel in control of it? 

3. Are you focusing the discussion on the students’ worries and views about language learning?

4. Are you focusing students on self-image issues? 

5. Are you eliciting performances on specific tasks or skills that you think need review?

6. Are you holding conferences frequently and regularly?

7. Have you considered scoring and grading the conferences by applying TASK points 3-5 in Table 4 

PORTFOLIOS


1. Have you introduced and explained the purposes and benefits of portfolios to the students?

2. Have you discussed with students in advance who will do what?

3. Are you arranging for the students to select and collect meaningful work? 

4. Are you having the students periodically reflect on their portfolios?

5. Have you arranged for other students, teachers, parents, etc. to periodically review the portfolios?

6. Have you considered scoring portfolios by applying TASK points 3-5 in Table 4 

SELF-ASSESSMENTS
1. Have you introduced and explained the purposes and benefits of self-assessment to the students? 

2. Have you decided with the students what aspect of their language performance they will be assessing?

3. Have you developed a written rating scale for the learners to use in scoring (and decide on whether to use a holistic or analytic scoring)?

4. Have you planned the logistics of how the students will score themselves?

5. Do you have directions that give the students descriptions of concrete linguistic situations that they can score in behavioral terms?

6. Have you checked to see if students understand the self-scoring they will do?

7. Have you considered having students do both self- and peer-assessment ? 
____________________________________________________________________________________

TABLE 8: BENEFICIAL EFFECTS OF CLASSROOM TESTS 
((((((((((((((((((((((((((((((((((((((((((((((((((
CATEGORY      
Beneficial Effects

((((((((((((((((((((((((((((((((((((((((((((((((((
STUDENTS      

diagnose strengths and weaknesses

               


motivate to study and review

               


reward for hard work

TEACHERS     

focus teaching efforts where needed

               


review areas of weakness

               


evaluate effectiveness of teaching

CURRICULUM  
reassess needs & objectives

               


revise and improve tests

               


modify materials and teaching

(((((((((((((((((((((((((((((((((((((((((((((((((( 
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APPENDIX A: COMMON EUROPEAN FRAMEWORK OF REFERENCE FOR LANGUAGES
http://www.coe.int/T/E/Cultural_Co-operation/education/Languages/Language_Policy/Common_Framework_of_Reference/
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Proficient
User

c

Can understand with ease virtually everything heard or read. Can summarise
information from different spoken and written sources, reconstructing
arguments and accounts in a coherent presentation. Can express him/herself
spontancously. very fluently and precisely. differentiating finer shades of
meaning even in more complex situations

c1

Can understand a wide range of demanding, longer texts, and recognise
implicit meaning. Can express him/herself fluently and spontaneously
without much obvious searching for expressions. Can use language flexibly
and effectively for social, academic and professional purposes. Can produce
clear, wellstructured. detailed text on complex subjects. showing controlled
use of organisational patterns, connectors and cohesive devices.

Independent
User

B2

Can understand the main ideas of complex text on both concrete and
abstract topics. including technical discussions in his/her field of
specialisation. Can interact with a degree of fluency and spontaneity that
‘makes regular interaction with native speakers quite possible without strain
for cither party. Can produce clear, detailed text on a wide range of subjects
and explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options.

Bl

Can understand the main points of clear standard input on familiar matters
regularly encountered in work, school, leisure, etc. Can deal with most
situations likely to arise whilst travelling in an area where the language is
spoken. Can produce simple connected text on topics which are familiar or of
personal interest. Can describe experiences and events, dreams, hopes and
ambitions and briefly give reasons and explanations for opinions and plans.

Basic
User

A2

Can understand sentences and frequently used expressions related to areas of
most immediate relevance (e.g. very basic personal and family information,
shopping, local geography, employment). Can communicate in simple and
routine tasks requiring a simple and direct exchange of information on
familiar and routine matters. Can describe in simple terms aspects of his/her
background, immediate environment and matters in areas of immediate
need

A1

Can understand and use familiar everyday expressions and very basic phrases
aimed at the satisfaction of needs of a conerete type. Can introduce
him/herself and others and can ask and answer questions about personal
details such as where hefshe lives, people hefshe knows and things hefshe

has. Can interact in a simple way provided the other person talks slowly and
and is prepared to help.

clearly
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APPENDIX B: SOME AMERICAN ENGLISH REDUCED FORMS
Greetings                        


Words + OF
Howarya (How are you?)           
kinda (kind of)

Howdy (How do you do?)           
sorta (sort of)

                                 



type-a (type of)

Farewells                        


a lotta (a lot of)

G'bye (Goodbye)                  

in fruna (in front of)

'bye (Goodbye)                   

ouda (out of)

Seeya (See you)                  

S'long (So long)                 


Contractions
                                 



N(or PN) + be(present)

Modals + TO                      

N(or PN) + be(future)

goin'ta (going to)               


N(or PN) + would

gonna (going to)                 

N(or PN) + will

gotta (got to)                   


N(or PN) + have(present)

hafta (have to)                  


N(or PN) + have(past)

otta (ought to)                  


Let + PN

wanna (want to)                  

there + be

                                 



there + have

Modals + HAVE                    

here + be

coulda (could have)              

mighta (might have)              

Question Forms
shoulda (should have)            

Howza (How is the)

                                 



How d'ya (How do you)

Negative Modals                  

How'd ja (How did you)

/wõ/ [nasalized o] (won't)       

How'ja (How would you)

/dõ/ [nasalized o] (don't)       

Jawanna (Do you want to)

duzn (doesn't)                   


Yawanna (Do you want to)

havn (haven't)                   


Whaddya (What do you)

                                 



Whatduzzee (What does he)

Other Combined Words             
Whaja (What did you)

c'mon (come on)                  

Whaja (What would you)

g'won (go on)                    


Whad'll (What will)

gedouda (get out of)             

Whatser (What is her)

wadda (what a)                   

Whatsiz (What is his)

                                 



Wheraya (Where are you)

Shortened Words                  

When d'ya (When do you)

'bout (about)                    


Where j'eat (Where did you eat?)

'nother (another)                


J'eat jet (Did you eat yet?)

'round (around)                  


J'ev (Did you have)

'cause (because)                 


J'ever (Did you ever)

in' (-ing)                       


Wouldja (Would you)             

jus' (just)

ol' (old)

yu (you)              

yer (your)

APPENDIX C: AN EXAMPLE REDUCED-FORMS DICTATION
C.1. As it was read:
Brian:
Whenerya goin' ta Peking?

Jim: 
I'm gonna go on Sunday.

Brian: 
Boy!  I wish I were gettin' ouda here fer awhile.  Ya gotcher plane ticket? 

Jim:

No.  I've gotta gedit tomorrow.

Brian: 
Whaddya hafta do in Peking?

Jim:

I've gotta giv'em some lectures, but I also wanna do some sightseeing.

Brian:
Where'll ya go?

Jim: 
I wanna gedouda Peking 'n see the Great Wall. 

Brian:
Okay, hav' a good time.

Jim:

Okay, g'bye.

C.2. As it was scored:
Brian:
When are you going to Peking?

Jim: 

I am going to go on Sunday.

Brian: 
Boy!  I wish I were getting out of here for awhile.  You got your plane ticket? 

Jim:

No.  I have got to get it tomorrow.

Brian: 
What do you have to do in Peking?

Jim:

I have got to give them some lectures, but I also want to do some sightseeing.

Brian:
Where will you go?

Jim: 

I want to get out of Peking and see the Great Wall. 

Brian:
Okay, have a good time.

Jim:

Okay, goodbye.

46 Possible (counting underlined words only). 

